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This study aimed to evaluate the implementation of hybrid learning in sports education, especially in
Pencak Silat sport at Mpu Kuturan State College Singaraja. The data was collected using a questionnaire,
interview, and observation. The questionnaire results were analyzed quantitatively to determine students'
perceptions of implementing hybrid learning. While the interview and observation results were analyzed
qualitatively to identify the challenges during the hybrid learning implementation. This study found that
students’ perceptions were very positive and challenges in this hybrid learning were balancing between
offline and online activities, participating in face-to-face learning activities, getting reliable internet
connection and technological devices.

Keywords: hybrid learning, pencak silat, online learning, offline learning
INTRODUCTION

The COVID-19 pandemic has impacted education and work systems worldwide, forcing schools and
public places to close or limit the number of people who can enter (Ahmad et al., 2021; Favale et al., 2020;
Zweigbergk, 2021). The COVID-19 pandemic has affected many students and students. The government
eliminates and dismisses students from school-based learning activities. Many countries, including
Indonesia, have closed all educational activities, forcing the government and related schools to provide
alternative educational processes. This is done to keep the Covid-19 virus from spreading (Appolloni et al.,
2021; Bavel et al., 2020; Zweigbergk, 2021). So that in this situation, the government, through the ministry
of education and culture, finally enforced an online learning policy.

The Covid-19 pandemic has affected up to 68 million more students in Indonesia, ranging from Early
Childhood Education (PAUD) to high school (SMA), according to the Ministry of Education and Culture
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(Marini & Milawati, 2020; Pratama et al., 2021; Rachmawati et al., 2021). Only 34.5% of these people have
access to online education services (Irawan et al., 2020; Lase et al., 2022). This situation adds to the lack
of study readiness for educators who are used to face-to-face learning. The spread of Covid-19 has
necessitated that everyone become technologically literate (Almahasees et al., 2021; Carolan et al., 2020;
Yusuf, 2021). This is the only bridge that can connect educators and student learning without the need for
lectures, and it uses the expository method to help students understand the theory.

Online learning has evolved into hybrid learning (Bulow, 2022; Eyal & Gil, 2022; Geronimo et al.,
2022). Hybrid learning combines several methods, including classroom, computer-based, and online
learning (Bai, 2022; Behzad et al., 2022; Simpson & Goodyear, 2022). Hybrid can also describe a learning
method (Abebe et al., 2022; Wu & Zhou, 2022). With this in mind, one of the most significant consequences
of the Covid - 19 case in Indonesia is the transformation of online learning into hybrid learning.

Almost all levels of education, including college, use a hybrid of direct and indirect learning. However,
every university will face challenges when implementing hybrid learning (Fawns et al., 2022; Khoiriyah &
Pulungan, 2022). An issue is that some students with low technological ability can have their learning
success hampered. Knowledge of the student base, in addition to knowledge of computerization, influences
the implementation of hybrid learning. As a result, in hybrid learning, students must participate in inter-
college engagement activities while learning according to the curriculum (Makki et al., 2022; McGrath,
2021; Purushottam et al., 2021). As a result, the right method is critical for effective hybrid learning (Q. Li
etal., 2021; Roman & Plopeanu, 2021; Singh, Steele, et al., 2021).

Practical learning, such as Sport Education, is extremely difficult. Furthermore, elementary school
students can learn sports education (Howley, 2021; Varea et al., 2022). By practising at home, children will
find it difficult to accept learning from the teacher. Physical education entails learning about body
movements and how to process the body properly and correctly to stay as healthy as possible, maintain
body proportions, and be disease resistant (Amatriain-Fernandez et al., 2020; Casolo et al., 2020). Various
good and correct exercise techniques are required to achieve the best results. Athletics, games, and
traditional games with different playing rules are all examples of different types of sports education
(Cruickshank et al., 2022; Kim et al., 2021; Messakh et al., 2021). Various techniques and rules in sports
education must be demonstrated and visually considered by students.

Learning sports like Pencak silat requires activities that allow for hands-on practice (Hidayat et al.,
2020; Yudaparmita & Purandina, 2022). All types of sports are impossible to do just by studying the theory
but must be followed by direct practice by following the correct basic techniques and special movements
(Barker et al., 2022; Junaydulloevich & Istamovich, 2021). These movements must be carried out with a
trial and error imitation process. So it has to be done face-to-face (Socrates et al., 2021; Yudaparmita &
Purandina, 2022). The same is done in learning sports courses at the Dharma Department on Pencak silat
Martial arts material. Lecturers in this course apply mixed learning, namely a mixture of online and offline
learning called Hybrid Learning.

This hybrid learning is possible to do because in the unstable situation of the COVID-19 case, where
there are still several cases of transmission and there are still new variants, making this step an alternative
in learning in Sport Education (Riyanda et al., 2022; Singh, Steele, et al., 2021). This course requires a
balanced practice time and even more so that it is impossible if only done through online learning alone.
Indeed, face-to-face learning has been allowed, but it is still limited. So this approach is very suitable to do
in this context.

Hybrid Learning, also known as Blended Learning, refers to the combination of methods; however,
there is a distinction between blended and hybrid learning, that is, blended learning is a combination of
methods, whereas hybrid learning is a combination of methods (Gagnon et al., 2020; Leidl et al., 2020).
Blended learning focuses on online and offline learning, whereas hybrid learning combines learning
methods such as face-to-face with computer-based or online learning (internet and mobile learning) (Gaba,
2021; Tick & Beke, 2021). Combining two complementary learning methods, traditional and onling,
optimizes learning outcomes (Jiang et al., 2021). Hybrid learning combines two methods, such as online
learning and face-to-face instruction.
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Hybrid instruction is an instructional delivery model that combines the benefits of face-to-face and
online instruction with an emphasis on pedagogy rather than technology (Detyna et al., 2022; Singh, Evans,
et al., 2021; Zhang, 2020). It is a relatively new but natural and evolutionary trend that educators in higher
education institutions are experiencing (Machwate et al., 2022). These educators have a long history of
teaching courses in a face-to-face format. They are looking for ways to improve their traditional teaching
practice by utilizing an online delivery method.

The hybrid-online method is feasible for lecture use (Pollock, 2022; White et al., 2022). The Hybrid
Learning Network (HLN) can help to accelerate the learning process (Kabak et al., 2022; M. Li & Yu,
2022). WhatsApp is one of the social media platforms that can help students learn (Purandina, 2021; Swart
etal., 2019; Ying et al., 2021). A Voice Note service is one of the media WhatsApp features or services.
Throughout the learning process, the researcher uses VVoice Note on WhatsApp, occasionally using Zoom
meeting media if needed, and employs the expository method to help students understand the theory.

This approach is indeed an alternative at this time, but there is still a need for further studies on how
the level of success of this learning. And how are students' perceptions, whether they are comfortable or
have obstacles in this kind of learning? The extent to which this approach is successful in learning,
especially in learning that requires practical activities such as sports education. In theory, this approach has
a good impact on students, where students get various choices in their learning. However, this cannot be an
absolute reference. Further studies are needed in research in the real world according to the local context.

Previous studies relevant to this study have found positive things about Hybrid learning. Most of these
studies state that hybrid learning is an effective and successful thing to implement in learning. As in the
research of Mutmainah et al. (2022), which is explained in research, hybrid learning in English lessons at
the secondary education level in Senior High School is an excellent alternative to overcome the limitations
of online and offline learning. Research by Ismunadar et al. (2022) also explained that the hybrid learning
approach positively impacted learning mathematics statistics in higher education. Students are very
enthusiastic about welcoming face-to-face learning that is packaged in a mixture with learning that utilizes
digital technology online. Then the research conducted by Hidayati et al. (2022) that their research
conducted at MTS found answers to previous limitations of online and offline learning. So it is very fitting
to be implemented. So far, no study has been conducted to evaluate hybrid learning in sports education,
especially on Pencak silat sport which requires the students to do a lot of physical activities.

Therefore, this study aimed to evaluate the Dharma Acarya Department's hybrid learning in sports
education. In this study, the researchers investigated students' perceptions further. Perception is a
phenomenon caused by the release of the human brain process. Many elements are involved in this process,
such as feelings, needs, motivation, education, experience, and so on (Al-Fadley et al., 2018; Ginting et al.,
2021). According to some expert definitions, perception is a human thought process of specific phenomena
after the feeling has passed through the sense of organ from the environment towards learning
responsibility, active learning and participation, efficient communication and interaction, learning style and
needs, and level of understanding students to the material provided. In addition, the obstacles in this hybrid
learning were also explored.

METHOD

The descriptive qualitative research method was used in this study. Descriptive qualitative research
involves collecting, analysing, and interpreting comprehensive, narrative, and visual data to gain insight
into a specific phenomenon of interest (Creswell & Creswell, 2017; Fraenkel & Wallen, 2008; Gerring,
2007). This study aims to discover 64 students' perceptions at Dharma Acarya Department, STAHN Mpu
Kuturan Singaraja. They are taking Pencak silat material in Sport courses in the academic year 2021/2022.
In addition, it also identified the obstacles found in the process of hybrid learning in teaching Pencak silat
material.
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The research data on students’ were gathered through a questionnaire. The questionnaire was created
using perception theory as a foundation (Asadullina et al., 2020). As previously stated, this study focuses
on four major topics: student participation, accessibility, material and assignment delivery, and e-learning
platforms used that are combined with face-to-face learning that meets their needs and conditions. As a
result, the questions are organized around these major themes. Questionnaires were distributed and
collected using a Google Form that included closed and open questions (Heigham & Croker, 2009). The
percentage of topics analyzed was calculated using the results of closed-ended questions. The percentage
was calculated using SPSS 20. Meanwhile, open-ended questions were used to assess students' attitudes
toward online learning implementation. The total number of responses received (NS) were counted,
analyzed, and explained by topic.

Closed-ended questions limit students' options to those provided by the researcher in the Google Form
application. On the other hand, open-ended questions can be filled with unspecified answers based on
perception. For example, when you need a more original answer to a question that goes beyond the general.
The obtained data will then be written in a narrative, descriptive style by describing the data that was filled
out on the Google Form into a table. The table will be presented straightforwardly, displaying original data
about students' perceptions of online Physical Education learning.

Furthermore, the data’s reliability and validity must be considered to obtain correct and precise data.
Researchers also explore data with observation and interview techniques to enrich the resulting data
(Moleong, 2013). As a result, the obtained data must undergo a process of cross-checking (cross-checked
data) and repeated data collection. This is known as the technique triangulation procedure. This
triangulation method also yields accurate data, diverse data, or multiple data acquisitions that can be
combined (Flick, 2018; Noble & Heale, 2019; Roulston, 2018). Similarly, the trustworthiness of data is
investigated in this study, which covers four areas: the data itself, data transcription, data collection
techniques, and findings.

The interactive data analysis method was used for data analysis. This approach consists of three steps.
The first is data reduction, which is done directly during data collection. The second step is presenting the
data (data display), and the third is verifying or drawing a conclusion (Miles et al., 2014). This analytical
approach is used directly and continuously in this research as part of investigating the phenomena. The data
is analyzed interactively and simultaneously until the answer or solution to the research question is found
to the saturation of the data. There is no limit to the amount of data found in qualitative research, but the
end of a search is when the data obtained is data that has reached data saturation (Renz et al., 2019).
Saturated means that the data obtained is always the same, so there is no need for repetition.

FINDING AND DISCUSSION

Students’ Perception of Hybrid Learning

When face-to-face learning began to gradually improve after the pandemic period, STAHN Mpu
Kuturan Singaraja ventured to begin face-to-face learning, but not all students were included in the school
area, thus combining online and face-to-face learning, also known as hybrid learning. A hybrid learning
method combines face-to-face instruction with online learning processes.

The positive impact obtained by students during face-to-face learning is nearly 80%, with many student
respondents stating that face-to-face learning has a very positive impact on students, with students
understanding the material better than online. Students can socialize and interact with their peers and
teachers directly. When students do not understand the material taught by the teacher, it is easier and faster
for them to get a response during face-to-face learning. In addition to positive feelings, students experience
negative feelings as well because each student is unique. Approximately 60% of those polled said face-to-
face learning had no obstacles, while the remainder reported various issues.
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On the other hand, students can also carry out learning at home using applications and directly explore
technology to improve students' technological literacy. Students can also learn about learning apps like
WhatsApp, Google Classroom, Google Meet, Zoom, and others. Students are expected to be able to carry
out face-to-face learning with this application. The next positive impact is that students can learn in a
relaxed environment at home, allowing them to assist parents effectively. Students can also look for various
learning styles that match their personality so that they have no difficulty understanding learning and can
learn anywhere, at any time, and for an unlimited amount of time. This is consistent with fun online learning
factors, such as providing and utilising technology to obtain the right material and provide the right
feedback.

The observation results show that the teacher used some application and used it very well. The primary
function of the application that the teacher uses is to assist the students in learning. Zoom meetings, quizzes,
WhatsApp, and other similar services are examples. The teacher enters the group class to give the students
the material and assignments. Offline, some teachers combine quizzes and explanations of the material, but
the teacher still spends more time explaining than giving the task. They explain the material directly and
answer questions directly in class.

After comparing the convenience provided by face-to-face learning and online learning above, then
proceed with analyzing the data regarding hybrid learning in terms of Learning Responsibility, Active
Learning and Participation, Efficient Communication and Interaction, Learning Style and Needs, Technical
Understanding and Practices. Figure 1 shows how students perceive this in Hybrid Learning.

FIGURE 1
LEARNING RESPONSIBILITY
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Figure 1 depicts the students appeared to strongly agree that the hybrid delivery encouraged them to
take responsibility for their learning (81% being "Strongly Agree," 12% being "Moderately Agree," 6%
being "Neither Agree nor Disagree," 1% being "Moderately Disagree," and 0% being "Strongly Disagree™).
To encourage students to be responsible for their learning, 93% agreed that the hybrid format was superior
to face-to-face or online delivery. They cited "time management," "self-imposed deadlines,”" and "lecturer
absence™ as reasons for increased learning responsibility.

Hybrid learning helps the students manage their time since they may choose whether they want to join
face-to-face instruction or online learning. The ones who choose to join the instruction through online
learning could join the instruction from their homes. While the ones who want to see the teacher in person
may come to school to join the face-to-face instruction. In other words, hybrid learning provides flexibility
for students (Detyna et al., 2022; Palmer et al., 2022). In addition, conducting synchronous hybrid learning
could decrease the teachers' absence. It is because hybrid learning forces the teacher to come to school to
conduct face-to-face and online learning simultaneously (Raes, 2022).
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FIGURE 2
ACTIVE LEARNING AND PARTICIPATION
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Figure 2 shows Students expressed moderate agreement on active learning and participation in hybrid
delivery. However, compared to face-to-face or online instruction, they rated hybrid instruction nearly as
well as face-to-face in terms of promoting active learning and participation (77% agree with Hybrid
Learning and 23% disagree). Face-to-face was an obvious choice for encouraging active learning and
participation due to "immediate help from the lecturer,” "instant Q&As," and "discussion with classmates."
On the other hand, almost half of the students felt that their "self-reliance™ and "ability to change learning
speed" made them more active learners. Teachers’ presence in hybrid learning could give instant support
to their students who join face-to-face or online learning (Lee et al., 2022). That support positively impacts
students' satisfaction and participation during the instruction process (Guo et al., 2020; Yousry & Azab,
2022). Hybrid learning

FIGURE 3
EFFICIENT COMMUNICATION AND INTERACTION
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Based on Figure 3, the students agreed that the hybrid allowed efficient communication and interactions
with the lecturer. This category's response was consistent with their preference for face-to-face or online
over hybrid (70% agree and 30% disagree). They appeared to prefer easy access to and immediate
communication with the lecturer. Some students, however, noticed that their communication was improved
because the online component of the hybrid instruction allowed them to think about topics in greater depth
and pose quality questions, resulting in quality interactions with the lecturer. Since the teacher is available
synchronously during the teaching and learning process for students in the face-to-face class and online
learning, teacher-students communication can be done effectively (Green, 2022; Kawasaki et al., 2021).

FIGURE 4
LEARNING STYLE AND NEEDS
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Figure 4 depicts 70% of students who said the hybrid format was more sensitive to their learning style
and needs than the face-to-face or online format. They stated that the hybrid delivery's online component
allowed them to study at their own pace. Another reason the hybrid was preferred was the flexibility of
learning around their busy schedules while maintaining contact with the lecturer. They can also set the time
and freedom to choose whether to take classes face-to-face or online (Palmer et al., 2022). This is also an
effort to get around the limitations that we experience in this post-COVID-19 period. Thus, it can be said
that the flexibility of hybrid learning gives more chances for students to join the face to face or online
learning based on their learning style and needs.

Figure 5 shows the students gave the hybrid a high rating for its ability to help students understand
technical topics. According to reports, the main reason was that they were given opportunities to learn and
digest the topics at their own pace before reinforcing their understanding through hands-on exercises and
Q&A sessions in the subsequent face-to-face class meeting. So that the combination of face-to-face and
online delivery will make learning easier, and various media and learning materials will be easily linked
online and balanced with face-to-face learning, making learning clearer and easier. Of course not boring
because it is rich in activities that can be done. Therefore, hybrid learning is better than only online learning
regarding students' achievement (Q. Li et al., 2021).
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FIGURE 5
TECHNICAL UNDERSTANDING & PRACTICES
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Based on these findings from the survey, it can be concluded that hybrid learning could have various
benefits for students. Those benefits give the students a positive perception of implementing hybrid
learning. Taking into account the various limitations experienced by students, hybrid learning can be a
better alternative than distance learning (Mutmainnah et al., 2022). Thus, hybrid learning shows a positive
response from students. It even looks superior to face-to-face and online learning itself. The students prefer
the hybrid learning model because they can obtain the material directly, allowing them to understand the
learning material better.

Challenges in Hybrid Learning

Challenges in this hybrid learning include: (1) balancing activities between offline and online; (2)
Online students still have difficulties participating in face-to-face learning activities. (3) Poor internet
connection. (4) Limited technological devices such as PC and gadgets. This data was obtained through
direct observation and interviews with students so that it can then be grouped into 4 (four) challenges in
hybrid learning in Pencak silat, Sport Education courses in the Dharma Acarya Department, STAHN Mpu
Kuturan Singaraja.

First, it is difficult to balance participating in offline and online activities. Sometimes some students
become confused with assignments or how to access online media and learning materials previously
explained in offline meetings. Sometimes explanations during face-to-face classes do not match the material
or learning activities presented online. The level of material difficulty also sometimes differs in face-to-
face and online classes. Students are sometimes confused by some of the instructions that are carried out in
face-to-face classes are different from when they are online.

Second, some students of the Dharma Acarya Department, STAHN Mpu Kuturan Singaraja, are still
outside the region, even outside the island. So although some of these students have never attended face-
to-face classes, they are indeed given the right to still choose online learning. This unequal activity makes
students' understanding not at the same level as the students in an online class and face-to-face class. Of
course, those who do not receive face-to-face learning will find it difficult to understand and practice pencak
silat movements and other activities that require practice.

Third, most students complain about running out of quotas during online learning, such as when
studying with the Zoom application, because the application consumes a lot of quotas. These impediments
may cause students to miss the information presented by the teacher. Another barrier is that students have
difficulty getting reliable internet connections during learning, disrupting teaching and learning activities.
Some studies also found that reliable internet connection is a major problem in online learning (Cahyadi et
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al., 2021; Noori, 2021; Saha et al., 2022). Besides, some teachers may not teach online classes because they
forget them. Thus, these obstacles bring a negative impact on the instruction quality.

Fourth, implementing hybrid learning, of course, requires supporting technological equipment. For
example, when lecturers conduct face-to-face classes simultaneously with online, they must use cameras,
projectors, computers, microphones, speakers, etc. So that students who take online learning can receive
the same information or instructions as students who take lectures in person or face to face. These tools are
not fully supported by the campus but are prepared by the lecturers. The availability of hardware is also a
common problem in online learning (Almaiah et al., 2020; Q. Li et al., 2021; Sofi-Karim et al., 2022).

CONCLUSION

Face-to-face learning began to gradually improve after the pandemic period, STAHN Mpu Kuturan
Singaraja ventured to begin face-to-face learning. However, not all students were included in the school
area, thus combining online and face-to-face learning, also known as hybrid learning. A hybrid learning
method combines face-to-face instruction with online learning processes. Pencak silat learning requires a
combination of knowledge in the form of theory as well as hands-on practice. So face-to-face learning is
inevitable. However, not all students can participate in face-to-face learning, so they are given the choice
of face-to-face or online. This is where hybrid learning becomes an alternative. The survey of students
regarding their perceptions of hybrid learning that has been carried out shows a very positive response.
Judging from Hybrid Learning out itself in terms of Learning Responsibility, Active Learning and
Participation, Efficient Communication and Interaction, Learning Style and Needs, Technical
Understanding and Practices. However, there are also several challenges in the form of obstacles in this
hybrid learning which can then be classified into four categories of obstacles, namely (1) Balanced activities
between offline and online; (2) Online students still have difficulties participating in face-to-face learning
activities; (3) Poor internet connection; (4) Limited technological devices such as laptops and smartphones.
Since this study was limited to evaluating the students' perception and the challenges in conducting hybrid
learning, a further study that evaluates the effectiveness of hybrid learning is important to give a more
comprehensive understanding of the implementation of hybrid learning for teaching pencak silat.
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